Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic

year) funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect

that last year's spending of pupil premium had within our school.

School overview

Detail

Data

School name

Riverside Primary School

Number of pupils in school

256

Proportion (%) of pupil premium eligible pupils 27%
Academic year/years that our current pupil premium strategy plan covers | 2021/2022 to
(3 year plans are recommended) 2024/2025
Date this statement was published November 2021
Date on which it will be reviewed July 2022

Statement authorised by

Sarah Kinnaird, Headteacher

PupLL premium lead

Nicole Coull,
Assistant Headteacher

Governor / Trustee lead

Peter McPartland, lead for
disadvantaged pupils

Funding overview

If your school is an academg in a trust that poo[s this ﬂmd'mg, state the
amount available to your school this academic year

Detail Amount
PupLL premium fundmg allocation this academic year 194150
Recoverg premium fu,nd‘mg allocation this academic year £8,555
Pupil premium funding carried forward from previous years (enter £0O if 430]

not applicable)

Total budget for this academic year £102,705




Part A: Pupil premium strategy plan

Statement of intent

At Riverside Primary School, we have the highest of expectations for our pupils. Our intention is to do our
utmost to redress the disadvantages faced by many of our pupils, irrespective of their backgrounds or challenges
they face, make good progress and achieve high attainment across all subject areas. The focus of our pupil
premium strategy is to support disadvantaged pupils to achieve that goal, through raising aspirations for pupils,
their parents as well as the adults within the school, including progress for those who are already high

attainers.

We will consider the challenges faced by vulnerable pupils, such as those who have a. social worker and young
carers. The activity we have outlined in this statement is also intended to support their needs, regardless of

whether they are disadvantaged or not.

H'Lgh, qualltg first tmchmg is at the centre of our approach, with a focus on areas in which dlsadvantaged
pupils require the most support. This is proven to have the greatest impact on closing the disadvantage

attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the
intended outcomes detailed below, is the intention that non-disadvantaged pupils” attainment will be sustained

and meroved alongsLde progress for their dLsadvantaged peers.

Our strategy is also integral to wider school plans for education recovery, notably in its targeted support through
the National Tuttormg Progmmme for pULles whose education has been worst affected, an[ud'mg non-

disadvantaged pupils.

We believe that bg provid'mg our pupLLs with an education rich in wonder and memorable experiences, we can
challenge social disadvantage. Our approach will be responsive to common challenges and individual needs,
rooted in robust dtagnosttc assessment, not assumptions about the impa.ct of dLsadvantag& The approaches we

have adopted complement each other to help pupils thrive. To ensure they are effective we will:

® ensure disadvantaged pupils are challenged in the work that they're set
e act mrlg to intervene at the point where need is identified

e adopt a whole school approach in which all staff take responsibility for disadvantaged pupils outcomes

and raise expectations of what theg can achieve




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge Detail of challenge

number

| Observations and assessments have shown that disadvantaged children are preforming less
well in reading, limited vocabulary in English, low reading mileage and a late start to
reading, especially phonics are factors contributing to this.

These issues may also affect children’s writing

2 Internal and external (where available) assessments indicate that maths attainment among
disadvantaged pupils is significantly below that of non-disadvantaged pupils. Gap analysis
shows that a poor understanding of number, especially recall of knowledge such as times ta-
bles and number bonds.

Also, even when pupil premium children perform eventg with non—pULle premium on average,
there are fewer thher attainers.

3 Pre reception home visits have shown that many disadvantaged children have not attended
nursery or had exposure to outdoor experiences. This had led to underdeveloped oral language
skills and huge vocabulary gaps. This negatively impacts their development as communicators,
affecting their reading and writing.

L School surveys have shown limited enrichment opportunities or religious experiences outside of
school. Their limited experiences has a negative impact on their ability to make personal links
in their learning e.g. to what they are reading. There is also an effect on related skills such
as phgslcat fitness, social skills and communication .

5 Our assessments and observations indicate that the education and wellbemg of many of our
disadvantaged pupils have been impacted by partial school closures to a greater extent than
for other pupils. These findings are supported by national studies.

This has resulted in significant knowledge gaps leading to pupils falling further behind age-

related expectations, which effects self-esteem and lowers aspirations.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure

whether they have been achieved.

Intended outcome

Success criteria

Improved reading attainment
among disadvantaged pupils.

KS2 reading outcomes in 2024/25 show that more than 75% of
disadvantaged pupils met the expected standard.

Improved maths attainment
for disadvantaged pupils at
the end of KS2.

KS2 maths outcomes in 202L4/25 show that more than 75% of
disadvantaged pupils met the expected standard.

Improved. oral language skills
and vocabularg among

dLsadvantaged pupils

Assessments and observations indicate significantly improved oral language

among dLsadvantaged pupils. This is evident when trLangu.Lated with other

sources of evidence, 'mdud.mg engagement in lessons, book scrutiny and ongo-

ing formative assessment.

To ensure that all pupils,
including those from a
disadvantaged background,
receive a well-rounded,
cuLtu.mLLg, rich education.

Pupils have more opportunities to experience the world outside of school
enriching their learning across the curriculum. This will directly impact
on the development of the whole child and build on their cultural
capital.

Pupil’s ability to talk through their learning, linking to educational
visits.

To achieve and sustain
improved wellbeing for all
pupils in our school,
particularly our disadvantaged

pupils.

Sustained high levels of wellbeing from 2024/25 demonstrated by:

qualitative data from student voice, student and parent surveys and
teacher observations

a ngnLﬁcant increase in pa.rthLpatLon, in enrichment activities,
parttcularlg among dLsadvantaged puptls

The overall percentage of disadvantaged pupils achieving expected in

RWM at the end of KS2 is 65%.

The overall percentage of disadvantaged pupils achieving CD in RWM at
the end of KS2 is 12%.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium fu.nd.’mg) this academic year to

address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £59,300

/-\cti.vi.tg Evidence that supports this approach Challenge
number-(s)
addressed

All teachers and Educational ‘Ensurmg an effective teacher is in front of every I, 2, 3,5,

Assistants improve their own practice class, and that every teacher is supported to keep

bg participating in an individualised improving, is the keg Lngredlent of a successful

development programme supported by school and should rightly be the top priority for

a coaching structure in which all Pupil Premium spmdmg' EEF Guide to Pupil

staff have their own coach. Premium, June 2019

Enhancement of our maths tmchmg The DFE non-statutory gu,Ld.ance has been 2,5

and curriculum planning in line produced in conjunction with the National Centre

with DfE and EEF guidance. for Excellence in the Teaching of Mathematics,

We will fund teacher release time to drawing on evidence-based approaches:

embed key elements of guidance in Maths_guidance KS_|_and_2.pdf (publishing.ser-

school and to access Maths Hub re- vice.gov.uk)

sources and CPD (including . A

_ - The EEF guidance is based on a range of the best

Teaching for Mastery training). A A

available evidence:
Improving Mathematics in Key Stages 2 and 3

Purchase of standardised dtagnosttc Standardised tests can provtde reliable Lnslghts into [, 2, 3,5

assessments. the specific strengths and weaknesses of each pupil

to help ensure they receive the correct additional

Training for staff to ensure support through interventions or teacher

assessments are interpreted and instruction.:

administered correctly. Standardised tests | Assessing and Monitoring Pupil

Progress | Education Endowment Foundation | EEF

Increasing pupil engagement through Enrichment approaches can directly improve pupils 3,45

a wide programme of educational attainment.

visits and in-school enrichment. EEF state “enriching education has intrinsic

benefits ... We think all children, including those
from disadvantaged backgrounds, deserve a well-
rounded, culturally rich, education.”

Purchase of thh qquLLtg phoneth Phonics approaches have a strong evidence base 1,3, 5

books to support Daily Supported that indicates a positive impact on the accuracy of

word reading (though not necessarily



https://www.google.com/url?q=https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf&sa=D&source=editors&ust=1636645602830000&usg=AOvVaw0SmZQKjO1PkrERauC-tP3y
https://www.google.com/url?q=https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf&sa=D&source=editors&ust=1636645602830000&usg=AOvVaw0SmZQKjO1PkrERauC-tP3y
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_search&search_term=enrichment

Raa.d.'mg to support phonics teaching

for all pupils.

comprehenslon), particularly for disadvantaged
pupils:

Phonics | Toolkit Strand | Education Endowment
Foundation | EEF

To continue with collaborative
learning, with the use of learning

partners and a mastery approach to

secure learning and support long
term retention of key knowledge.

EEF findings show that collaborative learning
approaches have a posLﬁve meact, on average,
and may be a cost-effective approach for raising
attainment.

TS SR—
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Mastery learning approaches have consistently
positive impacts, but effects are higher for primary

school pupils.
Mandery nareeyg :: [+7) 2) o

l,2,3,5

Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Budgeted cost: £25,300

Activity Evidence that supports this approach Challenge
number-(s)
addressed

Targeted phonic support in As, on average, owr pupils come in with very low [, 3,5

small groups or | to | in starting points (as shown on national baseline

Recep‘aon and KSI. (RWI - No assessments) qualltg support in reception is critical to

of classes) their success in Early Years and beyond. Without this

support they will go into Year | significantly behind
expectations.

Specialist brought in services As, on average, our pupils begin school with very limited l, 3,5

(SALT & EP) which are language acquisition, quality language interventions and

focused on support in EYFS and | support in EYFS is critical to their future development.

KSI.

Oral language interventions can have a positive impact

Small groups language on. pupils” language skills. Approaches that focus on

interventions for identified spmk'mg, lLsten'mg and a combination of the two show

pupils. A significant proportion positive impacts on attainment:

of the pupils who receive ol Leogign v fins 7 DEEE &

language interventions will be

disadvantaged.

Targeted intervention groups EEF findings show that tuition is an effective strategy [, 2,5

through | to 3 National
Tutoring Program.

for providing targeted support for pupils that are
identified as having low prior attainment or are
struggling in particular areas.



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Breakfast Club is free for all
pupils entitled to free school
meals. The cost of breakfast
club is heavily subsidised by the

school.

ensuring that theg are approprlatelg fed and he[ps with
punctuality.

Breakfast clubs that offer pupLLs in primary schools a
free and nutritious meal before school can boost their

Termly pupil progress meetings Information shared at pupil progress meetings enables [, 2,35
which identify pupils who are planning to be ad justed for identified pupils so that they
not making expected progress can successfully achieve the intended learning before
and ad just planning gaps appear-.
accordingly. Disadvantaged ocbidhset e natrsctioa
i key focus in thi @
pupils are a key focus in this
planning.
School-led booster sessions for- EEF findings states that ‘small group support can be [, 2,5
pupils whose education has been effectively targeted at pupils from disadvantaged
most impacted by the pandemic. | backgrounds, and should be considered as part of a
A significant proportion of the school’s pupil premium stmteggf
pupils who receive tutoring will R
be disadvantaged, including EILE D ©
those who are thh attainers.
Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £18,105
Activity Evidence that supports this approach Challenge
number-(s)
addressed
For pupil premium children to Many of our pupil premium children have limited L, 5
access clubs, to broaden their experiences outside of school to develop their cultural
experiences and increase their cathal.
engagement with school
Oﬁcermg clubs both develops their cultural capltal and
also increases their self-esteem and en joyment of school
To prodee a wide range of PupLLs have had many more opportunities to experience [, 3,4 5
visits, and visitors to the school the world outside of school enriching their learning
as part of the WOW approach across the curriculum.
to the learning challenge
Fu.rrLcu.Lum. F?r evera visit o EEF guidance states that “children, including those from
in-school experience with a. cost _
. . ' disadvantaged backgrounds, deserve a well-rounded,
associated, is funded entwelg bg ! . )
cu[tum[[g rich, education. . .. that enrichment
the school to make these ) 4 Iy 4 "
' ‘ approaches can directly improve pupils” attainment.
experiences available to all.
EEF guidance
Breakfast Club This helps pupLLs to get a good start to the school dag, l,2,3,5



https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_search&search_term=enrichment

reading, writing and maths results by the equivalent of
two months’ progress over the course of a year.

EEF evaluation

Musical Instrument Instruction

Arts participation is defined as involvement in artistic
and creative activities, such as dance, drama, music,
pamﬁng, or sculptu.re.

Arts partiopatars
3 3)(a)3 o

EEF guidance states that “Arts participation approaches
can have a posLtLve meact on academic outcomes in
other areas of the curriculum.”

EEF Guidance

lk, 5

Total budgeted cost: £102,705



https://educationendowmentfoundation.org.uk/news/breakfast-clubs-found-to-boost-primary-pupils-reading-writing-and-maths-res?utm_source=/news/breakfast-clubs-found-to-boost-primary-pupils-reading-writing-and-maths-res&utm_medium=search&utm_campaign=site_search&search_term=breafas
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Our internal assessments during 2020/2| suggested that the performance of disadvantaged pupils was lower
than in the previous 3 years in key areas of the curriculum. Despite being on track during the first year
(2018/19), the outcomes we aimed to achieve in our previous strategy by the end of 2020/2| were therefore not
fully realised.

Our assessment of the reasons for these outcomes points primarlly to Covid-19 impact, which dLsmpted all our
subject areas to varying degrees. As evidenced in schools across the country, school closure was most detrimental
to our dLsadvantaged. pULpLLs, and theg were not able to benefit from our pupll premium funded improvements to
teaching and targeted interventions to the degree we had intended. The impact was mitigated by our resolution
to maintain a thh quaLLtg curriculum, Lndudmg d.ur'mg periods of partlal closure, which was aided bg use of

online resources such as those teaching via TEAMs,

Overall attendance in 2020/21 was leghtLg hlghar than in the precedmg year at 946.0%, it was at the national
average. At times when all pupils were expected to attend school, absence among disadvantaged pupils was 14+%
which is a reduction from the previous year. These gaps are smaller than in previous years, which is why at-

tendance is now be'mg monitored rather than a focus on the p[an .

Our assessments and observations indicated that pupil behaviour, wellbeing and mental health were significantly
meacted last year, prtmarLLg due to COVID-19-related issues. The impact was parthuLarLg acute for disadvan-
taged pupils. We used pupil premium funding to provide wellbeing support for all pupils, and targeted interven-

tions where requLmd.

Externally provided programmes

Programme Provider
National Tutoring Program Pearson
Diagnostic Tests Rising Stars
Salford Reading Test




